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- Dear House Education Finance Committee,

[ am writing on behalf of the Parent-Child Home Program that we have been part of
for the past 1 1/2 years. We were granted this wonderful opportunity becatise of past
dollars designated from the state legislature.

Being able to bring the Parent-Child Home Program to Northern Minnesota has been
wonderful. The Northland Area Family Center serves an 800 square mile school dis-
irict. We have families that Hve in extreme isolation. Some of these families live 20+

- miles from a town. We have one licénsed daycare in this 800 square mile area. Be-
- ing able to bring this program to the communities and serve families intheir own

homes has shown great results. We are reaching families who were receiving no ser-

- vices. We are linking them to other financial and educational resources while help-
. ing their parents be their first and best teacher. We have been able to identify chil-
~ dren with special needs at an earlier age and link theimi to the necessary special edu-
- cation services to make them successful. We have 50% of our fathers participating
. in visits. We have also saw many of our parents go back to continue their education
- after starting this program.

Because of your dollars we have helped create a great first learning environment for
faniilies meéting thern where they are. Speaking for the families in this area it would
be an incredible loss if we were not able to continue this program. I am sorry that ]
could not be with you today to describe the impact this has had on the families but
hope that this letter can shed some light on the greatness that it has had for the North-
land Areéa.

Stacey McKinney

Parent Child Home Program Coordinator

~Providing education, mentoring and support services that build strong
individuals and families in the Northland Community School Distriet~
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Jewish Family and Children’s Service of Minneapolis {JFCS)

Closing the Achievement Gap by Building School Readiness at Home

WHAT IS IT? The national research-proven Parent-Child Home Program {PCHP) invests in

economically and educationally disadvantaged children, ages 2-4 years, by successfully strengthening
families and equipping parents to prepare their children for school success. The Program’s intensive
home visiting mode! addresses school readiness, child development, and parenting skills — supporting
parents in becoming their child’s first and most important teacher.

WHY PCHP? in response to the growing achievement gap in Hennepin County, JFCS worked with

the National Parent-Child Home office in New York to launch a Parent-Child Home Program site in
Hennepin County in 2006. PCHP targets isolated families with multiple risk factors who will most
benefit from 60 curriculum-focused visits a year with additional wrap around services and connections
to community based services. Over 45 years of research on this replication program show successful
outcomes for BOTH parents and children.

MINNESOTA FAMILIES RECEIVING PCHP:

» 449 Minnesota families have received PCHP services since the program started in 2006
» 140 families currently enrolled live in suburban, rura! and urban areas of Minnesota
> 87% are families of color (e.g. 44% African, 28% Hispanic/Latino, 9% African American,
2% Native American Indian, 1% Asian, 3% Multi Racial, 13% White)
30% of parents speak “some” or no English

¥ 79% of families are below 100% of the poverty guidelines; 21% are between 100- 200%

Outcome Goals:

1. Children are ready for school — age-appropriate in their social, emotional, cognitive, language
and physical development

2. Children live in safe, stable, nurturing environments — families demonstrate positive parenting
technigues, promote language development and access needed community services

3. Children are healthy — up-to-date immunizations and well child check-ups



Measuring Outcomes:

Research-based assessment tools measure over 40 cutcome indicators for PCHP children AND
parents throughout the program. An 85% retention rate shows that families like and stay engaged
in the program. Minnesota parents and their children consistently meet or exceed almost all goals

every year:
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90% of children demonstrate age-appropriate development by the end of year 2 in six
domains: personal-social, communication, gross motor, fine motor, problem solving, and
social-emotional.

99% of parents demanstrate positive, effective parent/child techniques such as praising child
for positive behavior, and speaking calmly to diffuse a high-stress situation.

94% of parents increase their knowledge and awareness of their child’s development.

100% of families receive an average of six referrals for community resources such as a food
pantry, legal or medical consultation, job training, and emergency financial assistance.

99% of graduate children enroll in a 4 Star pre-school.

As a certified replication site providing services with fidelity to this research proven model,
ocutcomes for Minnesota families can be expected to be consistent with national research
outcomes that show:

Children graduate from high schoot at a 20% higher rate than their socio-economic peers.
Parents improve their own lives such as earning a GED or certification or licensure for a job;
participating in job training; learning English; becoming a US citizen; obtaining employment or
a better job.

Parents continue as strong advocates for their children’s education long after completion.

Return on Investment:

$5,000 a year per family results in an estimated $28,500 return on investment. $1 dollar invested in

home visiting can return an estimated $5.70 per taxpayer dollar invested by reducing future costs

associated with child abuse and neglect, poor health, and academic failure." The Minneapolis Federal

Reserve’s estimate is 5:1 ROI.

Minnesota Department of Education funding, 2013 — 2015, is supporting a partnership between JFCS,
Way to Grow in Minneapolis, and Northland Area Family Service Center in Cass County to expand this

opportunity to more Minnesota families. As a regional PCHP representative, JFCS can provide the

technical support and fiscal agency to help sustain and expand PCHP services in Minnesota.

" National Conference of State Legislatures, “ Maternal, Infant and Early Childhood Home Visiting Programs,”

http://www.ncst.org/research/human-services/home-visiting. aspx




The Parent-Child Home Program’s research has consistently demonstrated its significant outcomes for
children and families, as well as its effective replicalion in a wide vartety of communities and with a
range of targseted at-risk populations, inciuding a diverse array of English Language Learners.

A recent study by Dr. Virginia Mann of the University of California-irvine demonstrates that the Parent-
Child Home Program (PCHP) provided predominantly in a family’s native language (the primary or only
language spoken by the adults in the home) prepares children 1o successfully learn and ulilize English
once they enter school. The UC-Irvine Parent-Child Home Program replication, calied HABLA (Home
Based Activities Building Language Acgulisition), has been serving families in Santa Ana, CA since June
2000. Dr. Mann's research on the impact of serving Spanish-speaking families with Spanish-speaking
horme visitors demoenstrates that by working with families in the fanguage in which they are best able to
tatk and read with their children, the Parent-Child Home Program is successfuily preparing children to
tearn English. Once in pre-kindergarten, Program children scored well abave the comparison group of
native Spanish-speakers (recruited from the same housing projects as the Program famifies) on both
the K-Seal’ and the Pre-Schoot Language Scale 4 {PLS-4). The Parent-Child Home Program partici-
pants, at age three, also scored much higher than the children who had not had the Program on the
Spanish PLS-3,2 demonstrating much stronger native language skills, a critical component of leaming
English successfully.®

A recently concluded quasi-experimental evaluation of the Philadelphia Public Schoois PCHP site, con-
ducted by Lehigh University, with a comparison sample matched according to PCHP enroliment criteria
for age, income level, and residence in targeted regions within the city revealed that the rate of enroll-
ment among the PCHP children, who are largely Latino, exceeds national trends for early childhood
education program enrollment for this population of children. PCHP children were also more likely 1o
enrolt in sarly childhood education programs at the age of three than were comparisen children in
Philadelphia.”

Independent researchers from New York University also evaluated the effects of The Parent-Child
Home Program on a group of primarily Latino Program participants in Nassau and Suffolk Counties,
New York when the children reached kindergarten, comparing 68 Program graduates with 48 randomly
-selected non-Program children from the same kindergarien classrcoms. Comparison group parents
were better educated (59% vs. 27% had gone 1o college), were less likely to be Latino (33% vs. 71%),
and worked for pay mors hours per week (25 vs. 16). “Despite the challenges of limited English profi-
ciency, low parental education, immigrant status, and poverty, children who had participated in the

' The K-Seal is a Pearson schoct readiness measure focused on language development,

2 pann, V, Sandoval, M, Garcia, L, & Calderon, [I. (2008). Using Spanish in the home to promote school readiness in English, In
A. Harrison (ed.), Speech disorders: Causes, treatment and social effects (pp. 97-118). USA: Nova Science Publishers, Inc.

% Figuerdo, L. {2008), Using the known to chart the unknown: A review of first language influence on the development of English-
as-a-second-language spelling skill. Reading and Writing, 19, 873-805,

4Manz, P., Bragatiello, C. B., Pressimone, V. J., Eisenberg, B. A, Zuniga, C., & Curry, A. {2011}, Examining vocabulary outcomes
in home vigiting: Preliminary findings and methadological considerations. Unpubtished manuscript.



home visiting intervention were performing similarly to their peers on the majority of measures...
Teachers' reports of children’s early literacy indicated no differences between the intervention and
comparison groups, and there was no difference on tests of early literacy administered by research
staff” including the Language and Literacy subscale of the Academic Rating Scale, Story and Print
Concepts and Color Names and Counting measures from FACES, Kochanska battery.” The Parent-
Child Home Program had bridged the achievement gap, these Program graduates were as ready for
schoot as children from high income, better educated homes, English-speaking homes.

In a study of the Program’s Seattle sites, conducted by independent evaluator Organizational Research
Services {ORE), participation data shows that the Program is reaching its target population of ethnically
diverse, low-income families and that the vast majority of families completed the full two-year program
{85% of enrolled families). ORS's research, consistent with past dosage studies of the Program, finds
that the Program has optimal effects on families who complete the full two-years. Since 2006, when
the study began, 467 families enrolled in Seattle’s Parent-Chiid Home Program across four completed
cohorts. Almost 0% of enrolied families had an income below the 2010 poverty ling; aimost 70% of
families spoke a language {10 non-English languages were reported) other than English at home,
and about 22% of families were African American. Betwsern sach data coilection point, caregivers ex-
hibited statistically significant increases in the frequency of positive behaviors and interactions on all
PACT® assessment items and in thelr average score across iems, providing strong and consistent evi-
dence of enhanced caregiver-child interactions and increases in caregivers’ use of positive parenting
behaviors as a result of the Program. By the end of the second year of the Program, over 90% of care-
givers exhibited positive parenting behaviors and interactions with an average frequency of “most of
the time” or greater. Between the end of the first and second years of the program, children also ex-
hibited statistically significant increases in ratings of their pre-literacy skills on the Teacher Rating of
Language and Literacy (TROLL) items.” These significant increases held true for an overall average
score as well as for each of three TROLL subscales: Language Use, Reading, and Print Concepts; all of
these domains are critical components of school readiness.® The results of this evaluation demonstrate
the Program’s effectiveness with culturally and linguistically diverse populations.

Alien, L., Sethi, A, & Astuto, J. {2007). An evaluation of graduates of a toddlerhood home visiting program at kindergarten age.
NHSA Dialog: A Research-to-Practice Journal for the Early intervention Fleld 10(1), 36-57.

 Replication siles are required to ¢ollect pre-program and post-program data regarding parent-child interactions and the child's
social and emotional development, using the Parent and Child Together (PACT), a validaied assessment provided as part of the
Program. The tool consists of twenty items, each of which rates on a & point scale the frequency of behaviors considered to be
nositive parent-child interaction behaviors {parent behaviors).

" This rating system measures skiils critical 1o the New Standards for Speaking and Listening. TROLL can be used to track chil-
dren's progress in language and literacy development, to inform curricuium, and o stimulate focused communication between
parents and teachers.

® Organizational Research Services (2010), Evajuation of the Parent-Child Home Program/Play & Learn Group Demonstration
Project 2005-2010: Final Report. Seattte: Business Partnership for Early Learning.
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Levensiain, P, Levenstein, 3., Bhiminski, 4. &, & Stolzberg, J. E. {1898}, Long-term impact of a
verkal interaction program for at-risk toddlers: An exploratory study of high school outcomes ina
replication of the Mother-Ghild Home Program. Journal of Applied Developmental Psychology: 18,
267-285,

This subject-randomized controfied trial in Pittsfield, Massachusetts found that participation in The
Parert-Child Home Program improved high school graduation rates. Among 123 young adulis who
were eligible for the Program as toddlers, those who completed the full two years were significantly
iess fikely than those from a small group of randomized non-program controls to have dropped out
of high school {15.8% vs. 46.2%, p = 0.03) and maore likely 1o have graduated {84.1% vs. 53.8%,

o = 0.01). Their graduation rate matched the nationwide rate (83.7%) of middle-income students.
When children whe completed only one year of the Program were included, the gains over controls
remained statistically significant, The Odds Ratio for high school graduation (a measure of the
advaniage of Program participants over condrols), adjusted for bassline G, was 2,12 for the entire
group assignad to receive the Program, 2.23 for these with bassline 1Q of < 100, and 2.40 for those
with baseline 1Q of < 80, indicating that The Parent-Child Home Program provided the greatest
advaniage for the lowest-KJ toddiers. Initial acceptance rate for the Program had been 100%.



The kay findings ars:

1. Socio-economically disadvantaged toddlers who complete an authentic two-year Parent-Child Home
Program replication bettered their chancas of achieving high schooi graduation.

2. Even incomplete Parent-Child Home Program participation may improve student's chances of graduation.

3. Those toddiers who started in The Parent-Child Home Program with the lowest Qs reaped the most
benefit.

Despite design limitation (small N of controls), there are important findings from this study. It was published
in a juried journal, and, therefore, was reviewed by academic experts in the field prior to publication and
desmed by the reviewers to be sufficiently compelling o be published. With regard to the issue of the sample
size of the conirnl group, # is important to emphasize that while the sample is smail (h=15), we did manage 1o
re-engage 71% of the initial sample (n=21) 18 or more years later. This percentage is well within the range of
acceptable re-engagement of subjects in other longitudinal studiss, In addition, sach of the other cohorts in
the study, largsr to begin with, had re-engagerent rates of over 60%, again well within the acceptable range
for randomized control group studies spanning 16-20 years. Other studies of early childhood education inter-
vantions with similar designs have been accepted as evidence of effectivenass, while aisc reporting simiar
Hrritations in thelr designs (Schweinhart et al., 1993; Reynolds & Temple, 2008}



Evidenced-based Replication Medel = Quality Assurance

The importance of Parent-Child interaction

Ali children’s first years should be filled with verbal stimulation o build lanquage and literacy skills,
Each day should be full of discovery and offer opporiunities to gain ne
Fostering verbal interaction between parents and their YOUNG Chilires £
and successful development (Brunar, 1964 and 1966, Vygotsky 1962). The mpmtance of this interac-
tion has been further validated by the brain and language development research (Mart & Risley). Forma-
tive research on The Pareni-Child Home Program’s 1985 pilot project (then The MotherChild Home
Program) affirmed that this critical parent-child interaction could be strengthenad by modeling read-
ing, play, and conversation for parents and children in their own homes {Levanstain and Sunley 1988),
Please ses Proven Quicomes for more information.

School readiness: Bridging the psreparation gap

Across the country, millions of children begin kindergarten unprepared. They are “Ieft behmd” as early
as the first day of school. These children have not adeaua ey experlencedd oush
books. They have not been exposed to play and mieractive & D SO e
ing and appropriate social-emotional development. They do not have the ianguaoe sk!Hs *fhe*y need
to successiully interact with their teachers and their classmates, They may not be abie to control their
behaviors ar emotions as well as other students. They may have heard more discouragements than
encouragements. Without the skills they need to successfully adiust to the classroom, they begin their
academic careers behind their peers. Many of these children will nevar cateh 1 .
" The Parent-Child Home Program bridges this “preparation gap® by heiping families chaien nged Dy pov-
erty, limited education, language and literacy barriers, and other omtaoles to school success prepare
their children to enter schoo! ready to bs in the classroom.

The approach: Modeling vs. teaching

The Parent-Child Homa Program utilizes a non-direntive. non FARDIGRCH, Mo
for parents that enhance children’s development rather than Leachmg behaviors. Home Visitors halp
parants realize their role as thelr children’s first and most important feacher, generating anthusiasm for
learning and verbal interaction through the use of engaging tooks and stimuiating tovs. Parents are
never given hemawork or assignments to complete but are encouraged to continue quality playv and
reading batwsen visits with the books and toys they receive sach waek, The © Hght touoh” fnmmovmd =:>\;
Parent-Child Home Program Home Visitars is non-ing midating and smpowers sarents, stfowing
o prepare their children for school success, and take pride in their commitment to. and ;mpao‘é on,
thair child’s education.




Every Parent-Child Home Program local site adheres to a carefully developed and well-tested model
to ensure high ouality services and consistent rasults:

Site Structure:

« Each site is run by a Site Coordinator hired by the [ocal partner agency and trained by The Parsnt-
Child Home Program’s National Center.

% The &nnte C,Dmdu;ators are then prepared to recrull and train their local Home Visitors.

g in multicultural awareness and the sthiss of homea visiting are important cemponeanis of the
Farant-Child Home Progr-am s training curriculum for Site Coordinators and Home Visitors. Respect
and understanding are critical for successiul home visiting relationships.

= Families participate in the two-year program when their children are two- and three-years-old, com-
pleting the Program as they turm four and transition into pre-kindergartan or Head Start. A child can,
howm/er enter the Program as young as 16 months and some sites sarve families with children up

: i s-0ld if there are no other pre-schoo! services available in the community.

Home Visit Structurs:

« A Home Visitor is matched with the family and visits them for hali-an-hour, twice-a-week on a
schedule thal is convenient for the family,

‘ of each week, the Home Visitor brings a carefully-selected book or educational foy,
: srnaterial for the waek, which is a gift to the family,

« in the twice-weekly home sassions with the parent (or other primary caregiver) and the child, the
Home Visitor models verbat interaction, reading, and play activities, demonstrating how to use the
books and toys to bulld language and emergent literacy skills and promoie school readiness,

» Over zhe coursa of the two years in the Program, familiss acouire a library of chiidren’s books and a

ar of educationat and stimulating toys.

» Each Program Year or Cyole consists of a minimum of 23 weeks of home visiis or 46 home visits.

The Parent-Child Home Program model does allow for some modifications, if they do net affect the
validity of the modst and are approved In advance by the National Genter, in order to appropriately
sarve familiss in diverse communities and a wide range of circumstances.
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COST EFFECTIVENESS

Independent studies of the return on investment of early childhood programs reveal that early
education investments yield a return that far exceeds the return on most public projects that are
considered economic development. The quality of life for a child and the contributions the child
makes to society as an adult can be traced back to the first few years of life. From birth until
about 5 years old, a child undergoes tremendous growth and change. If this period of life
includes support for growth in cognition, language, motor skills, adaptive skills, and social-
emotional functioning, the child is more likely to succeed in school and later contribute to
society. Without this support during these early years, however, a child is more likely to drop
out of school, receive welfare benefits, and/or commit a crime.

Early childhood research demonstrates that the influence of early family and social risk factors
on children’s later adjustments is mediated through two important indicators of the quality of the
child’s home environment: (1) the parent-child relationship (specifically the affective
relationship between the child and his/her primary caregiver); and (2) the provision of
language/literacy stimulation in the home. Warm, responsive, and consistent routines and
structure have been shown to be important predictors of children’s school readiness skills. Home
literacy activities, including shared book reading and early and consistent exposure to print, have
been associated with children’s emergent literacy skills. These early literacy skills are, in turn,
strong predictors of children’s language development, success in reading and writing, and overall
school adjustment and attainment.

The Parent-Child Home Program, a national, evidence-based early childhood home visiting
program, focuses on:

Building positive parent-child verbal and non-verbal interaction;

Promoting positive parenting skills;

Enhancing the child’s conceptual and social-emotional development;

Developing pre-literacy skills that are essential for school readiness; and

Creating language-rich home environments.

Research on the Program has consistently demonstrated that parents who participate in the
Program exhibit more and consistent positive interaction and affect toward their children. The
Program has consistently documented from pre- to post-program participation an increase in
warm, responsive, and steady routines and interactions. Studies have also reliably shown that
children who participate in the Program enter school with the requisite social-emotional skills
(e.g. impulse control and attention to tasks).

Parent-Child Home Program research has consistently demonstrated that Program participants
out-perform at-risk control or comparison groups on cognitive measures and have often closed
the achievement gap with middle-class children. Randomized controlled trials demonstrated



cognitive benefits for toddlers immediately after Program participation. Follow-up studies at
third grade showed long-term gains in intellectual abilities (e.g. math and reading achievement).
More recent quasi-experimental studies have shown higher rates of school readiness among
former Program participants than their counterparts in a comparison group; and a subject-
randomized controlled trial has demonstrated higher high school graduation rates for Program
children than those in their school district and nationally.

The Parent-Child Home Program’s Return on Investment

An independent report, produced by the City of New York Office of the Comptroller,
calculates savings of $210,000 per child due to reduced need for special education
services resulting from home visiting programs that demonstrate reductions in the
number of children entering school with developmental delays and subsequent decreased
need for school-age special education services. Research on The Parent-Child Home
Program demonstrates this patiern of findings.'

Participating in home visiting programs yields long-term economic benefits. An
independent report produced by the City of New York Office of the Comptroller
estimates that participation in The Parent-Child Home Program could increase a
participant’s lifetime earnings potential by between $600,000 and $1 million doflars.”

A study of the job creation and earnings creation effects of The Parent-Child Home
Program shows that the Program increases state residents’ earnings by 5.66%. The study
finds that The Parent-Child Home Program has such a high ratio of earnings effect to net
program costs because the Program achieves a considerable increase in the high school
graduation rate at a relatively low two-year program cost per child ($4500). The study
estimates that if The Parent-Child Home Program were implemented nationally the long-
term effects on the economy would include:

o 300,000 jobs;

o $53 billion in generated earnings; and

o $42 billion in long-run annual government revenue."

‘Hevesi, Alan G. “Building Foundations: Supporting Parental Involvement in a Child’s First Years.” A
Report from the City of New York Office of the Comptroller. 2001.

“ Hevesi, Alan G. “Building Foundations: Supporting Parental Involvement in a Child’s First Years.” A
Report from the City of New York Office of the Comptroller. 2001.

“Bartik, Timothy J., “The Economic Development Effects of Early Childhood Programs.” A Report for
the Partnership for American’s Economic Success. 2008. 23.



